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The establishment of music education in America involved the development and
utilization of techniques and materials for teaching and directing both individual and ensemble
study. While the techniques and materials utilized by singing teachers during the country’s first
century are well documented and described in the Mark and Gary (2007) text, there are few
examples of training materials and practices which were specific to band leaders. However,
formal training for band leaders did develop in the early 20™ century, supporting the growing
demand for school bands throughout the country. While bands were an integral part of American
instrumental music education in the late 19" to early 20" centuries, Mark and Gary (2007)
largely omit accurate descriptions of the development of band teacher education.

Mark and Gary (2007) clearly find value in the practices of early American singing
teachers and the materials they used, evidenced by the inclusion of reproductions of shape-note
singing texts and descriptions of the day-to-day operation of singing schools (pp. 80-92). Also
included are reproductions of Lowell Mason’s singing texts (Mark and Gary, 2007, 143-145).
An emphasis on pedagogical practices can also be found in the Mark and Gary (2007) text
regarding method books published (pp. 191-194) and detailed descriptions of the The National
Music Course (pp. 196-201). While educational materials and practices of singing teachers (both
in and out of the classroom) are chronicled, similar accounts of practices of band leaders are
scarce, and when included, mostly relate to policy and organizational treatment (Mark and Gary,
2007, pp. 299-312).

According to Michael D. Martin (1999), “by 1889, approximately 10,000 bands existed
in the United States, growing to about 18,000 by 1908 (p. 41). The American countryside
teemed with bands, and it follows that thousands of band leaders were needed to lead them.

Philip M. Hash (2012) documents the history of the Glenwood Manual Training School Band,



and parenthetically states that school bands existed as early as 1863 (p. 64). Leaders of these
bands were often members of semi-professional and amateur bands themselves. As Martin
(1999) notes, advertisements appeared in band journals “seeking tradesmen who could play
instruments and would relocate to their towns. Tradesmen sought included barbers, tailors, cigar
makers, miners, grocers, harness makers, printers, butchers, bakers, and photographers” (p. 41).
While towns desired a band to represent and serve their community, a full-time salary was not
able to be provided to prospective band members. Thus, they would need to skilled in another
trade to make ends meet. This is reminiscent of the circumstances of early American singing
teachers, described by Mark and Gary (2007) as providing “services in addition to teaching
singing, especially if he had another occupation like wheelwright, carpenter, mason, or tanner”
(p. 80). This description of the origins of the band directing profession merits inclusion to place
instrumental music education on a more equal footing with the origins of vocal music education.

In the late 19" century, school bands were commonly utilized to augment the behavior or
stimulate the mind of disable or otherwise impaired youth (Hash, 2012, p. 64). It follows that the
goal of such an ensemble might not necessarily be the accomplishment of finely tuned musical
performances. Such a goal would likely give way to the primary purpose of the schools — to
rejuvenate and rehabilitate its students. Nevertheless, surely a band leader would be chosen
based on some sort of basic qualification or knowledge, and that qualification was often that of
previous experience either playing in or directing a band. Hash (2012) describes the
qualifications of the Greenwood Band’s first hired band director, Thad H. Davidson, simply as
“an experienced musician and educator” (p. 67). While Davidson’s teaching brought recognition
to the school’s band, no mention of his training is included other than to describe him as

“experienced.” While it is difficult to know for sure, it is likely that the first director of the



storied Greenwood School Band which had some type of formal band-specific training was
Haskell Harr — the fourth person which the school hired specifically to lead their band — who
previously served as a faculty member at VanderCook College of Music in Chicago (Hash, 2012,
p. 73). The Greenwood School Band model shows that prominent American school band
programs of the late 19" and early 20" centuries were led by directors who lacked formal
training in their genre. The Greenwood Band also provides anecdotal evidence for the timing of
formally trained band directors entering the field.

Training specific to the band genre began to become available to band leaders during the
1890s in the form of correspondence courses. Martin (1999) notes the appearance of ads for
various band correspondence courses from individuals and universities in periodicals such as
Metronome, Dominant, and later, Jacob’s Band Monthly (p. 52). These courses and periodicals
enabled band leaders to access training and materials for their bands wherever they may be and
were cost-effective in that band leaders need not attend a physical school. Eventually Frederick
Neil Innes, a successful leader of touring professional bands, developed a correspondence school
which he named the Innes School of Music, located in Denver, Colorado (Martin, 1999, p. 55).
Innes’ correspondence instruction included pedagogy on band instruments and in band and
orchestra directing. This school eventually moved to Chicago where it was acquired by the C.G.
Conn Corporation. Throughout his piece, Martin (1999) cites numerous articles and sources in
band periodicals of the early 20™ century to arrive at the conclusion that the teaching of
bandmasters began to flourish after the turn of the century. With specific teaching methods such
as the “no pressure” system of playing and method books to accompany them (Martin, 1999, p.
52), these materials constitute a glaring omission of the Mark and Gary (2007) text in the

development of the teaching of instrumental music.



In-person offerings for the training of band leaders began before the Civil War, but
several prominent music school offerings appeared shortly thereafter. Band-specific instruction
was offered at Dana’s Musical Institute in Warren, Ohio, founded by William H. Dana in 1869.
This school included a band department and provided instruction in band for the entirety of its
existence (Martin, 1999, p. 48). The Mansfield School of Music also included a band
department beginning in 1871, and it specialized in the training of public-school music teachers.
Although vocal instruction was focused upon, the Mansfield School of Music did offer courses
in band instruction to educators (Martin, 1999, p. 50). The most enduring school which
promoted instruction for band leaders is the VanderCook School of Music, established by Hale
A. VanderCook in 1909. Originally created as a cornet school, VanderCook expanded its
curriculum “to include a course to mee the growing demands of school music programs”
(Martin, 1999, p. 54). VanderCook was a pioneer in the art of band directing by teaching
courses on the topic, seeking to transform “bandsmen” from mere instrumentalists with a baton
in their hands to effective conductors and pedagogues. The VanderCook College of Music
remains today, still incorporating elements of H.A. VanderCook’s band methods in its
contemporary instruction.

Raoul F. Camus (1980) makes the case that notable bands and their performances had
significant impact upon the musical history of the United States beyond the offerings of the
Goldman Band, Sousa, or Kendall. The author states:

Was it such a wilderness? Have not functional marching and wind musicians been

performing virtually since the founding of America? The general opinion seems to have

been that they were not worthy of consideration, and therefore relegated to the



anonymous but ubiquitous statement that “a band of music” was present at some

ceremonial or festive occasion, but nothing further. (p. 2)

Camus’ assertion that there is a nuanced and effectual contribution of band music in our history
than the tired anecdotes of the “Golden Age” of professional touring bands is comparable to the
situation of the history instrumental music education, including that of band teacher education.
Might Camus’ “was it such a wilderness” question be asked of Mark and Gary?

The training of American band leaders helped to shape the school band movement, and
the prevailing methods and resources are there for examination. Yet the resources, periodicals,
and approaches described here are not to be found in the Mark and Gary (2007) text, except as
they relate to MENC committees and initiatives (pp. 299-318). While it is understandable that a
study of the history of music education in America might not center on the history of band
instruction, still, if a detailed accounting of the methods and materials of singing schools and
their instructors is presented, then certainly there is justification for some inclusion of the
instructional history of early American band leaders. Contemporary band directors can benefit
from a historical perspective of their profession by identifying the origins of long-held traditions,
challenges, and goals in the band genre. Refining and even changing some of these stalwart

traditions is more difficult if prominent music history texts fail to include their origins.
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